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INTRODUCTION
Our nation has experienced a global pandemic that altered our state of living, redefining the multiple roles
families play as partners in their children’s educations. As we endure these current crises—COVID-19, antiblackness and anti-immigrant sentiments—now, more than ever, our multilingual families are relying on
the relational trust and support from their school communities.
The Division of Multilingual Learners’ Family and Community Partnerships Team are pleased to provide
this guide, which includes a selection of school facing and family-facing resources anchored in culturally
responsive-sustaining (CRS) family engagement practices.
As you review these resources, we hope that you will be able to:
 Identify and adapt a set of resources that will enhance your school’s family support and
partnership plans, such that each principle of NYSED’s Culturally Responsive-Sustaining Education
Framework are realized for every family.
 Evaluate your school’s existing family engagement practices, with a focus on families of
multilingual learners and families who have been disproportionately impacted by the effects of
COVID-19.
 Further your ongoing efforts in investing in strategies to reach and build relationships with families
who have traditionally been marginalized from the institution of school.
Our Multilingual Learners and their Families
Throughout most of this document, we define Multilingual Learners as students whose home language is
not English and need additional support learning English. This term was recently referred to as English
Language Learners. This shift in language reflects the value of the hundreds of home languages spoken by
our NYC students and their families. This document maintains the term English Language Learner to
ensure alignment to statewide and federal policy. However, we continue to encourage the usage of
Multilingual Learners whenever possible and encourage sharing this clarification with families as needed.
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CULTURALLY RESPONSIVE-SUSTAINING FAMILY ENGAGEMENT
The NYU’s Metropolitan Center for Research and Equity and the Transformation of Schools defines
Culturally Responsive-Sustaining Family Engagement (CRS) as:
“the practice of authentic, equal partnership with families, rooted in a deep knowledge and
appreciation for the rich social and cultural identities, assets, habits and contexts that families bring
to learning.”
A comprehensive review of several studies on family engagement found that students with engaged family
members—regardless of background—were more likely to do better in school, attend more regularly,
enjoy school more, and go on to pursue postsecondary education.
CRS family engagement will look different for each school. A school wide family engagement plan cannot
be sustained by one person assigned to the task. Rather, this challenging and necessary work is done
through strong leadership by principals, teachers, and families, prompted by a shared desire to deeply
understand and affirm the social identities (race, class, gender, culture, language) of their school
community.
Key Tenets of Culturally Responsive-Sustaining Family Engagement
 Understand that a family’s culture is an asset that is central to learning.
 Meet families where they are, rather than waiting and expecting families to meet the school and
educator where they are.
 Recognize that families’ overall wellbeing is an essential precondition of student learning and
that schools play a critical role by promoting that wellbeing.
 See families as partners of equal power, as experts on their children, and as problem-solvers—
not problems to be solved.
 In all family engagement efforts, center families who have traditionally been marginalized from
the school and invest in the strategies that are most effective at reaching them and building
relationships.
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RACIAL EQUITY
The COVID-19 pandemic has laid bare many inequities facing our families, including the long-standing
impacts of racism. We must acknowledge their lived experiences and trauma around race and racism to
best serve our families and communities.
On addressing racial tensions and bias, including expectations of families and children of color, Dr. Vivian
Johnson noted:
“Schools are very powerful places. What goes on (or fails to go on) in them greatly influences all
children’s futures. Parents and teachers are often uncertain in their relationships with each other.
Each feels vulnerable, exposed, unsafe, insecure…Teachers worry about saying or doing the wrong
thing and unintentionally offending students and parents. There is a conversation going on, but it
is not spoken. Instead it plays out in people’s minds because they are afraid to speak.”
How do we address this tension? In Anne Henderson’s seminal text on family engagement, Beyond the
Bake Sale, outlines the need for schools to use the power of the school to promote positive relations and
open dialogue. How can families and school staff authentically express their hopes and dreams for the
children as well as their expectations of each other? Listening and learning about racial experiences—and
the impact of race on the everyday experiences of our families—is critical as each racial group has a unique
experience within the United States.
Diversity, Belonging, Inclusion, and Equity
Dr. Darnisa Amante’s (Disruptive Equity Education Project) Diversity, Belonging, Inclusion, and Equity
(DBIE) Continuum outlines several stages of a community that is in pursuit of equity: Diversity, Belonging,
Inclusion, and Equity.
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While diversity is a key facet of equity, it is not the end goal itself. Consider the most traditionally
marginalized groups in society (for example, based on race, socio-economic status, sexual orientation),
and consider where students and community members of these identities might find themselves in this
continuum.
Key considerations:
 Diversity: are members of traditionally marginalized groups represented throughout our school
community, especially in leadership groups?
 Belonging: do we have a culture that welcomes traditionally marginalized community members?
 Inclusion: how are traditionally marginalized community members participating in the decisionmaking for our school community?
 Equity: are systems and structures set up to center the needs of traditionally marginalized
community members, such that inequitable outcomes are eliminated?
Race and Immigration
In 2018, the Pew Research center found that while the United States has had a sizable black population
since the transatlantic slave trade beginning in the 16th century, the number of Black immigrants has
increased more than four times the number in 1980 to a record 3.8 million. And in the New York Metro
Area, approximately 28% of the Black population are immigrants.
Research has shown that Black immigrants are more likely to be detained and deported than the overall
immigrant population in the U.S. This is no coincidence as it mirrors the disproportionate racial profiling
and overrepresentation of Black Americans within the criminal justice system. Black immigrants, especially
immigrants of African descent, are more likely to be targeted and involuntarily separated from their
families.
Studies have shown that while Black immigrants as a group have a better than average knowledge of
English but these results are counter to the fact that Black English Language Learners are more likely to
perform worse on reading and math exams than non-Black ELLs. The Immigrant Learning Center describes
this disparity as being connected to the “double bind of lowered expectations”, lowered teacher
expectations on student performance as a result of both implicit racial bias and bias against students who
are not native English speakers.
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Resources for Educators: Racial Equity
The following videos are also great resources for educators as they think about strengthening and
supporting their communities and building capacity, particularly communities of color. Articles are also
great resources to review as you think about how communities of color, specifically immigrant
communities of color have been impacted.
Resource

Focus

Description and Considerations for Application

Antiracism and
MLL/ELL and Dual
Language Education

Racism in
schools,
language

Educators for Antiracism facilitated a conversation with educator Nicole
Shimizu on Dr. Bettina Love’s work We Want to Do More Than Survive.
This webinar discusses how antiracism can look in educational settings
for multilingual learners and ways educators can practice antiracism in
their daily lives. The session also touches on intergenerational trauma
and the costs of assimilation and the loss of one’s native language.

Conversations
about race

CASEL states that “SEL can address…privilege, power, race, social justice,
and community and help build a new system of schooling that serves all
children”. This video discusses how SEL can help engage adults and
students in having conversations about race, privilege, and power
dynamics that have dispossessed communities of color.

Equity

In her video, Dr. Jocelyn Mackey discusses ways that educators can
engage with students and families from diverse cultural and linguistic
backgrounds. She provides guidance and best practices on how
educators can promote and maintain their connections with families
from diverse backgrounds in an informed and sensitive manner.

Race and
Racial
Consciousness

A New York Times series of short films about identity in America.

Racism in
schools

Marley Dias, an 11-year-old sixth grade student was frustrated with not
seeing herself represented in books, so she decided to take action. In her
video, she discusses the issue of racism in schools and the barriers that
prevent students from reaching their full potential.

Equity/Racial
Consciousness

In this video, Dr. Yolanda Sealey-Ruiz uses an “archaeological approach”
that informs educators from all backgrounds on how to do the “deep
work” of excavating their stories and personal histories and by activating
their racial consciousness as a precursor to theorizing about pedagogy.

Equity

The Flamboyan Foundation created a list of strategies on how educators
can build authentic relationships with families rooted in trust, strong
communications, and shared power. They also state that educators
should challenge their own biases, promote racial equity, and ensure
that families have an equal stake in their schools and communities.

Webinar

Building a Culture of
Equity Through SEL
Video

Supporting Diverse
Families During
COVID - 19
Video
A conversation on
Race
Video Series
Institutional Racism
Video

The Archaeology of
the Self
Video
Guiding Principles
for Relationship
Building
Guide
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Resources for Educators: Race and Immigration
The face of immigration in the U.S. has changed over time and although various immigrant groups have
been allowed to enter and contribute in shaping this country, many of their experiences vary due to the
nuances and intersection of race and immigration. For example, Black and African immigrants on average
experience higher rates of detainment and deportation as compared to their non-black immigrant
counterparts. Other racial and ethnic groups have been impacted by racist immigration policies, including
immigration quotas based on national origin.
Resource

Focus

Description and Considerations for Application

The ‘Double Punishment’ for
Black Undocumented
Immigrants

Black
Immigration

Only 7 % of non-citizens in the U.S. are black, but they
make up 20 % of those facing deportation on criminal
grounds.

The NYPD’s long History of Black
Targeting Black Immigrants
Immigration

The New York City Police department has a particularly
tense relationship with black community and there have
been several high-profile cases involving the NYPD and
black immigrants.

Article

Article
Pardoned by Cuomo But
Detained by Ice, Bronx
Immigrant Marks Three Years
in ICE Detention

Black
Immigration

Many Black immigrants are statistically more likely to be
detained and deported than the overall immigrant
population.

Black
Immigration

Article from the American Bar Association that outlines the
nuances and intersections that race plays in immigration
policies and the law.

Race and
Immigration

NYU Steinhardt’s Institute for Education and Social Policy
has compiled resources that specifically address race,
immigration, and education.

Article
Immigration and Blackness:
What’s Race Got to Do With It?
Article
Race and Immigration
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LANGUAGE ACCESS AND TECHNOLOGY
In addition to utilizing the Language Access Services available to families for parent-teacher meetings and
critical documents, consider adopting digital tools that provide human and auto-translation to facilitate
two-way communications between schools and families. While translation tools do not replace the
services of a qualified interpreter or translator, they can play a valuable role in regular communication
with families, such as part of office hours or end-of-day check-ins. Adoption of such tools will first require
understanding families’ existing preferred communication methods as well as training and
implementation for both school staff and families.
For many families of ELLs and immigrant families, the challenge of building their digital readiness and
digital literacy has been made more challenging by language barriers, concerns around being responsible
for expensive equipment, or distrust of strangers coming to their home to deliver equipment. Therefore,
it is vital for schools to prioritize relationship building with families and leverage the relational trust built
between families and select school community members to ensure families have the technology and skills
needed to fully participate in their child’s blended learning experience.
Digital Literacy and Digital Readiness
The topics of digital readiness and digital literacy are often used interchangeably. However, it is important
to try to distinguish the two to better identify the types of digital skills families need to support their child’s
virtual learning experience, immediately and in the long-term.
Digital readiness refers to families’ confidence in utilizing their learning devices to best support their child
at home. Skills associated with digital readiness may include a family’s current ability to:
 Request and set up a remote learning device.
 Log into devices and create user accounts.
 Save and send files via email or online platform.
 Identify the meaning of commonly used acronyms such as ‘pdf’, ‘doc’, ‘download’, and ‘upload’.
Digital literacy may refer to skills that families can exercise to support themselves and their child with
making wise decisions on the internet and practicing healthy online behaviors. Skills associated with digital
literacy may include a family’s current ability to:
 Effectively search for information online.
 Create secure passwords and practice online safety.
 Understand their digital footprint.
 Practice responsible behavior and digital citizenship, particularly on social media platforms.
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Resources for Educators: Language Access
The DOE’s Translation and Interpretation Infohub page for DOE employees includes updates, procedures,
and the information schools need to schedule the following services for their families:
 Written translation services
 Interpretation services via virtual platforms
 Oral over-the-phone interpretation services
The DOE also maintains a Translation and Interpretation Unit Resources page, which includes a variety of
resources including:
 Language access kits to support your efforts in creating a welcoming environment—physically and
virtually—for every family.
 Training materials and best practices for staff to reduce and remove language barriers between
families and their full participation in their child’s education.
 Specialized materials, such as training videos and language-specific style guides, for bilingual
school staff who translate and interpret at meetings.
While the resources below do not take the place of the translation and interpretation services required
for critical meetings and documents, consider these resources to support your efforts in building
relationships with every family.
Resource

Focus

Description

Microsoft Translator

Translation and
Interpretation

The Microsoft Translator live feature allows you to display
subtitles directly onto your PowerPoint presentation, Teams
meeting, and other Office platforms in more than 60 supported
languages.

(Tutorial)
Application

NYCDOE DIIT Remote Professional
Learning
Tech
PD Learning
Calendar
Online Training Catalog
Easy-to-Ready
NYC: Written
Guidelines for Clear and Communication
Effective
Communication
Guide

The Division of Instructional and Information Technology (DIIT)
has created a series of trainings that provides tools and resources
for teachers to support remote learning and technology. Past and
upcoming sessions cover apps and tools that provide language
accessibility to students and families.
In partnership with multiple agencies, the Mayor’s Office of
Immigrant Affairs developed a set of guidelines schools can refer
to when crafting school communications, with a focus on families
who speak other languages than English as well as families with
varying backgrounds in education.
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Resource

Focus

Description

Apps with autotranslation for text
messaging such as
Talking Points,
Remind, and

Communication
Tools

While it is important to prioritize communication apps that
families are already using, consider partnering with groups of
families to test out and identify whether adopting one of these
tools would address any existing language barriers in
communications between schools and families.

ClassDojo
Applications
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Resources for Families: Digital Readiness and Digital Literacy
Focus

Description and Considerations for
Application

Guide to Google Arabic, Bengali, Chinese,
Classroom for English, French, Haitian
Families
Creole, Korean, Russian,
Spanish, Urdu
Printable Guides

Digital
Readiness

The DOE’s Division of Multilingual Learners
created a shareable guide on Google Classroom
for families. This guide provides visual, step-bystep instructions for families on logging into,
navigating, and troubleshooting Google
Classroom.

Guide to Google
Translate for
Families

Arabic, Bengali, Chinese,
English, French, Haitian
Creole, Korean, Russian,
Spanish, Urdu

Digital
Readiness

The DOE’s Division of Multilingual Learners
created a shareable guide on Google Translate
for families. This guide explains the ways in
which families can download and utilize Google
Translate to support their child’s learning at
home.

Albanian, Arabic, Bengali,
Chinese, English, French,
Greek, Haitian Creole,
Korean, Polish, Portuguese,
Spanish, Russian, Urdu

Digital
Readiness

The New York State Teachers of English to
Speakers of Other Languages created Google
Classroom Tutorials in 14 different languages.

Video

Bengali, Chinese
(Mandarin), English,
French, Korean, Russian,
Spanish

Digital
Readiness

Zoom developed a set of short video tutorials in
multiple languages. These videos cover specific
topics such as how to join a meeting and using
Zoom as a phone app.

Digital Citizen
Resources for
Family
Engagement

Arabic, Chinese, English,
Farsi, Korean, Russian,
Spanish, Tagalog, Urdu,
Vietnamese

Digital
Literacy

Common Sense Media produced a series of
printable tips and activities across topics such as
privacy and security, digital footprint and
identity, and cyberbullying. Consider sharing
select activities that students and families can
use to reinforce digital literacy topics learned at
school. These can also be used to supplement
your workshops for families.

Get Digital:
Resources for
Parents and
Caregivers

English, French, German,
Italian, Korean, Portuguese,
Spanish (Latin America),
Spanish (Spain), Swahili

Digital
Literacy

Printable
Lessons

Additional languages
forthcoming

EverFI, in partnership with Facebook, developed
a set of resources that parents and caregivers
can use to start conversations on digital
citizenship and wellbeing: the information,
behaviors and skills young people need to safely
navigate the Internet and use its resources to
positively influence the world around them.

Resource

Printable Guides

Google
Classroom
Tutorials
Videos

Zoom Tutorials

Languages

Consider creating and sharing personalized
guidance videos on your school’s online learning
platform or website.

Printable Guides
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ENGLISH LANGUAGE LEARNER SERVICES DURING BLENDED LEARNING
Note: this section is centered on English Language Learner policy and services and therefore refers to
Multilingual Learners as English Language Learners to ensure alignment to statewide and federal policy.
COVID-19 has led to several programmatic pauses and shifts on how English Language Learners will be
identified and served. Keeping up with key changes in school—alongside the many challenges schools
must confront to ensure students are receiving their entitled services--on has proven even more
challenging for our families of ELLs that include but span language access.
The English Language Learner Identification Process
Currently, families who opted into fully remote learning have the option to waive administration of the
New York State Identification Test for English Language Learners (NYSITELL) until their child’s return to inperson learning. While information on this option is made available via a translated letter to families, we
recognize many families rely on the trust and expertise of school community members to inform these
important educational decisions.
Annual Parent Teacher Meetings for English Language Learners
The Annual Parent Teacher Meetings for English Language Learners have traditionally been reserved as a
space to discuss a student’s academic progress. The transition to remote learning has brought unique
challenges for families who are not fluent in English. The rich diversity of languages spoken by families and
the likelihood that families of English Language Learners (ELLs) are less familiar with the U.S. school system
add further complexity to the work of establishing effective communication and partnership. Creating
solid partnerships with families begin by considering the unique obstacles, challenges, and realities of
families of English Language Learners.
Additionally, consider conducting these meetings early in the school year to:


Confirm families’ understanding of how their child will receive English language services in
remote or blended learning.



Introduce families—virtually or in person—to various school staff members and parent liaisons.
Explain how and when families can contact the principal, teachers, counselors, and school
support staff. Provide step-by-step instructions on how they can bring up and resolve a concern
throughout the school year.



Collect input on families’ preferred communication methods. Share how interpretation services
will be provided and identify whether any adaptations need to be made.



Connect families with the digital tools and services needed before they can fully act as partners
in education. Share the formal and informal supports available to families to troubleshoot
technology issues at home.
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Identify and connect with the family’s support network, such as community partners or
neighbors that the family may consider as extended family who are involved in their child’s
education. For example, should the school connect with another member of the household on
whom the family relies for technology support?

Newcomer English Language Learners
Who are Newcomer English Language Learners (ELLs)? The definition of Newcomer ELLs varies from state
to state and even from district to district. For New York City, Newcomer ELLs are identified as students
who have received English as a new language instruction for a total of zero (0) to three (3) enrolled school
years in the NYC DOE.
There is often a misconception that newcomer ELLs are only those who arrived very recently and exhibit
little or no knowledge of English. While newly arrived ELLs are represented among the group of newcomer
ELLs, many others are US-born and are at the emerging, transitioning, or higher levels. However, it is
important to note that all Newcomer ELLs come with experiences and schema that can be leveraged as
they begin their educational experience in the United States.
Resources for Educators: English Language Learner Services during Blended Learning
Resource

Focus

Description and Considerations for Application

ELL Identification
Process

ELL Services

The Division of Multilingual Learners created this guide to provide
schools with detailed guidance on the English Language Learner
(ELL) identification and placement process in School Year (SY)
2020-21, considering COVID-19 related policy changes. An outline
of key policy changes is available via our presentation.

Guide

Communicating with
Communication
Families of Newcomer
English Learners
During Distance
Learning
Webinar

U.S. Department of
Education Newcomer
Toolkit
Guide

Research and best
practices

This webinar from WestEd addresses how to best communicate
with families of secondary newcomer English learners during
distance learning. The session provides ideas on how to keep
family members engaged in supporting these students’ learning
trajectory at home. The webinar addresses the need for
maintaining connections during distance learning, the specific
needs of newcomer English learners and also ideas to engage
families as they support their students from home.
The U.S. Department of Education’s Newcomer Toolkit is a useful
resource for educators who work directly with immigrant students
and their families. It was created to assist schools in expanding and
strengthening opportunities for cultural and linguistic integration
in education, providing information on legal obligations for
newcomers. Topics include creating welcoming schools,
classrooms, and academic supports, and supporting the social
emotional skills of newcomer students.
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Resource

Focus

Description and Considerations for Application

Creating New Futures
for Newcomers

Research and best
practices

As part of a collaboration between WestEd and The Center for
Education Equity at MAEC, this guide includes best practices on
creating a welcoming environment for Newcomers and their
families, as well as lessons learned from schools that serve K – 12
immigrants, refugees and asylees.

Guide

Resources for Families: English Language Learner Services during Blended Learning
Focus

Description and Considerations for
Application

CR Part 154 and the Arabic, Bengali,
Identification
Chinese, English,
Process
French, Haitian
Creole, Korean,
Presentation
Russian, Spanish,
Urdu

ELL Services

The DOE’s Division of Multilingual Learners
alongside created a shareable presentation on CR
Part 154 and the identification process as part of
its virtual institute for parents of English
Language Learners. The presentation covers key
terms and services for ELLs within NYC schools.

Bilingual Education Arabic, Bengali,
Programs
Chinese, English,
French, Haitian
Presentation
Creole, Korean,
Russian, Spanish,
Urdu

Bilingual
Education

This presentation covers each of the ELL program
models and provides an overview of policies
governing bilingual education.

Bill of Rights for Arabic, Bengali,
Parents of English Chinese, English,
Language Learners
French, Haitian
Creole, Korean,
Presentation
Russian, Spanish,
Urdu

ELL Services

Presented in partnership with Advocates For
Children, this presentation covers each bill of
right specific to families of ELLs.

School Re-opening Arabic, Bengali,
Guide for Families
Chinese, English,
French, Haitian
Printable Guide
Creole, Korean,
Russian, Spanish,
Urdu

School
Reopening

The DOE created this guide to provide families key
information on what to expect for the school year
across a variety of topics, whether they are
participating in fully remote or blended learning.

DOE’s webpage for
Multilingual
Learners
and
English Language
Learners

Activities and
Supports

This page serves as a host for DOE and
community resources to support our families of
ELLs’ full participation in their child’s education.

Resource

Languages

Multiple resources
available in DOEsupported
languages
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Resource

Languages

Focus

Description and Considerations for
Application

Part 1: Self-Care
English, Spanish

SEL

In partnership with Velocity Visions, the Division
of Multilingual Learners created a series of three
activity-based videos centered on the current
needs expressed by multilingual families with
multiple children during the COVID-19 pandemic.

Website
Introduction to
Social Emotional
Learning and SelfCare
Guided Video

Part 2: Managing
Relationships
English, Spanish
Part 3: Responsible
Decision Making

These videos focus on activities families can
practice to familiarize themselves with self-care.

English, Spanish
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IMMIGRANT COMMUNITIES
In discussing immigrant communities within the context of education, it is important to discuss how
immigrant students and multilingual learners are related. Re-Imagining Migration describes that while
there is overlap, they are not one in the same.
Some immigrant-origin students immigrate from countries where English is the language of
instruction (e.g, Nigeria or the Philippines) though they may speak another language at home; thus,
they may enter U.S. schools without facing the hurdle of acquiring Academic English. Other EL
students are second-generation citizens but may not been exposed to English until they enter the
school system in kindergarten. The majority of immigrant-origin students, however, must learn (at
least one) new language as part of their journey to their new land.
Data suggest that COVID-19 has disproportionately affected immigrant communities in terms of loss of
employment, representation among frontline and essential workers, rates of illness, and access to
healthcare. In many cases, students are living in multigenerational households, where parents may not
want the risk not want the risk of exposing grandparents or older relatives to serious illness if their child
is exposed to the virus at school. And some families carry with them trauma from past pandemics they
have lived through in their country of origin.
Resources for Educators: Immigrant Communities
Resource

Focus

Description

A Culturally Responsive
Approach to
Understanding ImmigrantOrigin Children

Research on
supporting students
and MLLs of
immigrant origin

In partnership with UCLA and Re-Imagining Migration,
the Division of Multilingual Learners created this guide
to help bridge research from the academy to
classrooms, with the recognition that only by learning
from and with each other can we help our immigrantorigin students reach their full potential.

Guide
Supports for Students in Supporting
Immigrant Families
immigrant
communities during
Guide
COVID-19

EdResearch for Recovery created a brief which provides
educators and advocates with an evidence base to
ground discussions about how to best serve students
and families during and following COVID-19.

GeoMap of CommunityBased Organizations

Partnering with
communities

The Division of Multilingual Learners created this
GeoMap of Community-Based Organizations that
support our linguistically and culturally diverse families.
The map shares the languages spoken by CBO staff as
well as descriptions of the community services provided.

Undocumented
communities

ImmSchools, immigrant-led nonprofit working at the
intersection of immigration and K-12 education, prepared
guidance for schools, which provides important terms

Online map

Supporting
Undocumented and
DACAmented Students
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Resource

Focus

Description

and Families During
COVID-19

and strategies that schools can employ to create a safe
space within and outside of remote learning.

Guide

Resources for Families: Immigrant and Undocumented Communities
Resource

Languages

Focus

Description and Considerations for
Application

Resources for
Immigrant
Communities During
COVID-19 Pandemic

Over 25
different
languages

City services
and Supports

The Mayor’s Office of Immigrant Affairs (MOIA)
created a guide on, which are available in over 25
languages and frequently updated. This guide
contains a list of city services available to all New
Yorkers, regardless of immigration status or ability
to pay.

Instruction in
English

Language
learning,
accessing city
services

The Mayor’s Office of Immigrant Affairs (MOIA)
offers free, weekly online classes for families to
learn English and to learn about the city agency
services available to immigrant communities.
Brochures are available in multiple languages to
share with families.

Printable Guides
WeSpeakNYC
Community
Program

Knowledge is Power
(Rights of
Undocumented
Communities)
Presentation

New York
Immigration
Coalition’s COVID19 Resources
Resource Hub

Arabic, Bengali, Immigrant
Chinese, English, Rights
French, Haitian
Creole, Korean,
Russian,
Spanish, Urdu

This presentation is part of the Division of
Multilingual Learners’ Equip. Learn. Launch (E.L.L.)
Institute for parents of English Language Leaners.
Presented by ImmSchools, this session covers the
rights and access to services for immigrant
communities during COVID-19, with a focus on
undocumented communities. This session covers
important terms families need to know, including
strategies families can take if they are
encountered by Immigration Customs
Enforcement.

Arabic, Bengali, City services
Chinese, English, and Supports
French, Haitian
Creole, Russian,
Spanish

The New York Immigration Coalition (NYIC)
compiled a directory of service providers across a
variety of topics, including education, healthcare,
and employment. They also created a multilingual
one-pager, “Test, Trace, Take Care”, which
outlines every individual’s rights—regardless of
immigration status—to free COVID-19 and
antibody testing.
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POSTSECONDARY PLANNING
It takes a village to support students on their journey towards college, career, and life in a global society.
To do so, we must ensure MLLs/ELLs have access to opportunities such as work-based learning, College
Now and AP courses, Career and Technical Education, and financial planning. Our students must be
supported by racially, culturally, and linguistically diverse adults that allows them to see their future as a
successful multilingual agent. At risk is the social and economic capital for our MLL/ELL students if critical
skills and a postsecondary pathway are not obtained—especially at a time when unemployment rates are
at historic highs.
Framework for Postsecondary Readiness
Multilingual learners have the gifts of knowing more than one language and the ability to navigate across
cultures – in addition to everything else that makes them unique. High school is an important time to
explore and use their gifts in setting themselves up for a fulfilling future. Start with the framework of
Explore, Prepare, and Apply to help your student obtain future ready skills and graduate prepared for a
global society.
Explore (0-16 credits)
o Provide students with the structure and space to learn more about themselves, understand
their educational rights, and know all the postsecondary pathways available to them.
o Introduce students and families to multiple career pathways.
o Uplift multilingualism as an asset.
Prepare (16-33 credits)
o Co-create and document a plan with families that centers where your students are now
with where they want to go next.
o Ensure students are future ready through equitable participation in opportunities such as
work-based learning, CTE, College Now, and Advanced Placements.
o Engage in the college search process with students and families to identify fit and
opportunity programs.
Apply (33+ credits)
o Support students and families in taking the appropriate steps to complete postsecondary
applications and fund their future goals.
o Ensure every MLL/ELL student applies for financial aid, regardless of immigration status.
o Aim for applications to a minimum of 8 colleges to secure an option.
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Resources for Families: Postsecondary Planning
Resource

Languages

Focus

Description and Considerations for Application

Self
Exploration
Workbook

Arabic, Bengali,
Chinese,
English, French,
Haitian Creole,
Korean,
Russian,
Spanish, Urdu

Explore

The DOE’s Division of Multilingual Learners created a series of
workbooks designed to support our multilingual learners in
leveraging their cultural assets as they explore, prepare, and apply
for a postsecondary pathway of their choosing. These workbooks
are available in multiple languages and serve as self-guided
resources that students can complete alongside their families.

Guide

Career
Exploration
Workbook
Guide

Arabic, Bengali,
Chinese,
English, French,
Haitian Creole,
Korean,
Russian,
Spanish, Urdu

Navigating
Arabic, Bengali,
High School Chinese,
Workbook
English, French,
Haitian Creole,
Guide
Korean,
Russian,
Spanish, Urdu

College
Search
Workbook
Guide

Arabic, Bengali,
Chinese,
English, French,
Haitian Creole,
Korean,
Russian,
Spanish, Urdu

This workbook centers on self-exploration and building students’
capacity to:

Explore

Prepare

Prepare



Use tools and reflective questions to explore where they
are in their journey.



Understand that knowing oneself is an on-going and
evolving process.



Understand the resources and supports available to them.

This workbook centers on career exploration and building students’
capacity to:


Leverage their multilingualism, interests, personality, and
skills in their career search.



Use tools and reflection protocols to think through and
identify career paths that align to their strengths.



Pursue a career, regardless of immigration status.

This workbook centers on navigating high schools and building
students’ capacity to:


Identify school-based programs and initiatives that support
their college and career readiness.



Understand the importance of course selection,
enrichment programs, and electives.



Identify high school experiences that help them prepare for
life after high school

This workbook centers on the college search process and building
students’ capacity to:


Understand the different types of degrees, colleges, and
opportunity programs that exist.



Create a list of colleges that best suit your needs and
preferences.



Recognize and remember that, every year, thousands of
multilingual learners are accepted to and enroll in college.
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DIVISION OF MULTILINGUAL LEARNERS
The Division of Multilingual Learners SharePoint Site serves as a hub available to all DOE staff. This page
is frequently updated to include resources—many of which are referred to in this guidance document—
on topics concerning policy, professional learning, and supporting postsecondary readiness for our city’s
multilingual learners and their families. The SharePoint site are organized by the following pages: ELL
Policy Guidance, Families and Communities, Postsecondary Readiness and Research, Instruction, and
Professional Learning.
CONTACT
If you would like to suggest any resources or best practices that you have found helpful or for additional
information, you may contact us at dml@schools.nyc.gov.
On behalf of the Division of Multilingual Learners’ Family and Community Partnerships Team, thank you
for the hard work required to effectively partner with our culturally diverse families.
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